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Division 59:  Education, $2 076 973 - 
Hon Kate Doust, Chairman. 

Hon Graham Giffard, Parliamentary Secretary to the Minister for Education.  

Mr P. Albert, Director General. 

Mr R. Mance, Executive Director, Corporate Services. 

Mr P. McCaffrey, Director, Finance. 

Mr S. Harvey, Acting Director, Facilities and Services. 

Mr A. Huts, Acting Executive Director, Teaching and Learning. 

Mr K.A. O’Keefe, Acting Executive Director, Teaching and Learning, Aboriginal Education and Taskforce 
Implementation. 

Mrs R. Moroz, Acting Executive Director, Curriculum Policy and Support. 

Ms M. Banks, Acting Executive Director, Student Services and Community Support. 

Mr B. Doyle, Acting Director, Information and Communication Technologies. 

Mr P. Hamilton, Acting Director, School and System Performance. 

The CHAIRMAN:  On behalf of the Legislative Council Estimates Committee, I welcome you to today’s 
hearing.  At this time, I ask each of the witnesses whether they have read, understood and completed the 
information for witnesses form.   

The WITNESSES:  Yes. 
The CHAIRMAN:  Do all witnesses fully understand the meaning and effect of the provisions of that document? 
The WITNESSES:  Yes. 
The CHAIRMAN:  I have some responses to questions on notice from Hon Christine Sharp.  I table them and 
they will be made available to the member by the Clerk. 
Hon BARBARA SCOTT:  I refer to page 1020 and the major achievement relating to the getting it right 
program.  An additional 93 primary teachers, or 50 full-time equivalents, received specialist training in literacy 
and numeracy.  How many of the 93 teachers received specialist remedial training?  How long was the training?  
What did it cost?  How long do they work alongside individual teachers of students most at risk of not meeting 
literacy and numeracy standards?  At what level do most of them work?  If they are assisting in kindergarten and 
preprimary, how many of the 93 teachers have specialist early childhood training?   
Mrs MOROZ:  Some of that detail is not available.  I would like the member to ask each question separately.   
Hon BARBARA SCOTT:  How many of the 93 teachers received specialist remedial training?   
Mrs MOROZ:  All of those teachers are on two-year contracts and have received and will receive additional 
ongoing training.  Some were appointed last year and some this year.  I cannot provide details of the exact 
number of days or costs involved.  However, that information can be provided.   
[Supplementary Information No 18]  
Hon BARBARA SCOTT:  For how long does each teacher work with students who are most at risk of not 
meeting literacy and numeracy standards?   
Mrs MOROZ:  Each teacher is committed to work in a particular school for two years.  Is the member asking 
how many hours they spend with students at risk?  
Hon BARBARA SCOTT:  I understand that they work alongside individual teachers.  How much time do they 
spend alongside each teacher and at what level do most of them work?   
Mrs MOROZ:  That varies with each school and depends on the program in each school or cluster.  More detail 
can be provided.  I am not clear about the level of detail required.   

Hon BARBARA SCOTT:  For how long do these specialist-trained teachers work alongside individual teachers 
working with students at greatest risk?   

Mrs MOROZ:  All of those teachers work alongside other teachers.   

Hon BARBARA SCOTT:  I know that.  For how long does each specialist teacher work alongside a teacher?   
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Mrs MOROZ:  Does the member want to know how many hours a week?   

Hon BARBARA SCOTT:  Yes.   

Mrs MOROZ:  That varies from school to school.   

Hon BARBARA SCOTT:  At what level do most of them work?  

Mrs MOROZ:  Most work with teachers involved in the early years of schooling.   

Hon BARBARA SCOTT:  If they are assisting in kindergarten and preprimary, how many of the 93 teachers 
have specialist early childhood training?   

[2.10 pm] 

Mrs MOROZ:  That information could be provided.  At the moment, all those teachers are receiving training in 
the best early childhood strategies.  That is part of the training.  

Hon BARBARA SCOTT:  I turn to some of the targets for the getting it right program.  A summary of output 
performance measurements is listed on page 1025.  The actual figure for year 3 students achieving the national 
benchmark in reading in 2000-01 was 96 per cent, which is very good.  In 2002-03, the target is 92 per cent and 
in 2001-02, it is estimated to be 92 per cent.  If 96 per cent of students have achieved the national benchmark, 
why is the department aiming at a reduced level?  The actual figure for year 3 students achieving the national 
benchmark in numeracy in 2000-01 was 81 per cent.  The budgeted figure was 81 per cent, the estimate is 90 per 
cent and the 2002-03 target is 90 per cent.  If the department is looking at achieving national benchmarks in 
numeracy and literacy, it has achieved high levels for reading but now it has a lower target.  It achieved 81 per 
cent in numeracy and 90 per cent is estimated.  Why is there a difference?  Is more funding being allocated for or 
specialist work being targeted at numeracy rather than at literacy?  In short, the predicted reading levels are 
falling and numeracy levels are rising.   

Mr HAMILTON:  These are the results of the Western Australian literacy and numeracy assessment, or 
WALNA.  The results fluctuate from year to year.  In order to understand whether performance is getting better 
or worse, one needs to look at the trend over a number of years rather than from one year to the next.  This is 
because the tests have a certain level of measurement error that will cause fluctuations from year to year.  Any 
test will have that component built into it.  These are nationally compared; therefore, an equating process puts 
the Western Australian results on a common scale with the tests in other States.  That causes further fluctuation 
to occur during that statistical process.  These results will jump around from year to year.  The overall results for 
Western Australia compare very well with those of other States.  We regard both the 96 per cent and the 92 per 
cent figures as within the normal error band for these measurements rather than representing any significant 
difference in performance. 

Hon BARBARA SCOTT:  I refer to the quality and effectiveness of some of the subgroups within those 
benchmarks that are listed on page 1026.  The figure for male year 5 students achieving the national benchmark 
for reading is almost 10 per cent lower than that for females; that is, 80 per cent compared with 89 per cent.  The 
figure for year 3 Aboriginal students achieving the national benchmark level for writing is 55 per cent; yet the 
estimate for 2001-02 is predicted to fall to 52 per cent.  What specific funding is being directed to Aboriginal 
students, particularly male Aboriginal students in the early years, to address this inequality?  Why is it estimated 
to get worse rather than better?   

Mr ALBERT:  Special emphasis is being placed on the learning needs of boys, Aboriginal students and students 
with a language other than English in the training of the literacy and numeracy teachers who were put in place 
this year.  We hope that will make a difference.  Next year another 60 literacy and numeracy teachers will be put 
in place.  In relation to the Aboriginal students, those figures can be slightly misleading because a significant 
number of those students do not attend the testing.  

Hon BARBARA SCOTT:  Is that a correct figure?  Have 55 per cent of year 3 Aboriginal boys not achieved the 
national literacy benchmarks? 

Mr ALBERT:  That is a measurable figure, but it is a bit misleading because a significant number of students - I 
cannot tell the member how many - do not attend on the days the test is done.  That is a problem.   

Mr O’KEEFE:  The question was about the funding directed specifically towards Aboriginal boys.  We do not 
discriminate in that regard at that level. 

Hon BARBARA SCOTT:  I said Aboriginal students.   
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Mr O’KEEFE:  The department has a number of literacy programs that it monitors to ensure they are culturally 
inclusive.  A commonwealth-funded program called the English as a second language indigenous language 
students program is specifically aimed at Aboriginal students.  I do not have with me the details of the costing 
for that program.  In addition to looking specifically at the literacy programs that we run for Aboriginal students, 
those students have an additional problem associated with developing language in the early years.  That relates to 
ear health problems that many of them suffer.  At this stage, we are developing a statewide management 
program.  An amount of $35 000 has been allocated to that program, which is aimed essentially at ensuring that 
teachers are much better equipped at identifying students’ problems, screening them, working out intervention 
strategies and dealing with them in much more effective and culturally inclusive ways.  

Hon LJILJANNA RAVLICH:  I refer to the second dot point on page 1031 and the funding to commence the 
construction of two new primary schools and four replacement primary schools.  I ask a question specifically 
about Midvale Primary School.  When is the replacement primary school at Midvale expected to be completed 
and at what stage is redevelopment of the school?  I declare a vested interest because I am an ex-student of 
Midvale Primary School.  It produces some very good results and I would like to know that it will continue to do 
so.   

Mr HARVEY:  The new school at Midvale will be a replacement school.  We have allocated a total of $3 million 
over two financial years; that is, $2 million in 2002-03 and $1 million in 2003-04.  The objective is to provide a 
total replacement of the school.  However, some facilities at the school meet our current standard and will be 
retained.  I refer particularly to the covered assembly area at the school and maybe some other minor recreational 
facilities.  However, the rest will be replaced.  As part of the replacement program, we are undertaking the 
acquisition of adjoining properties, and we are halfway through that program at the moment.  By the time we 
deliver the school in 2004, we expect that acquisition program to be completed.  

Hon LJILJANNA RAVLICH:  Are the population projection figures for Midvale Primary School trending up, 
maintaining or trending down?  

Mr HARVEY:  It is fairly stable.  I do not have the figure, but the projections are stable with a slight trend 
upwards.  

Hon LJILJANNA RAVLICH:  I refer to the first dot point on page 1031.  When is it anticipated that the 
replacement primary school at Stanford Gardens in Beeliar will open and what facilities will that include?   

[2.20 pm] 

Mr HARVEY:  Stanford Gardens is a new school which will replace the existing South Coogee Primary School.  
We anticipate that the school will be ready in June 2003.  It is on schedule.  We are not opening the school for 
the start of the school year, but that should not present a difficulty because there should be a straight transfer.  
The total cost of the school is estimated at $5 million.  It will be a complete school; in other words, it will have 
all the facilities that we provide for a new school.   

Hon LJILJANNA RAVLICH:  Could you run through some of the facilities that might be additional? 

Mr HARVEY:  We will provide 14 general purpose teaching areas, an administration block, a covered assembly 
area, a library-resource centre, recreational facilities and grounds development. 

Hon MURRAY CRIDDLE:  Part of the capital works program listed on page 1031 includes major additions, 
extensions and improvements at a number of primary and secondary schools.  Three schools are identified on 
page 1034.  In the central west coast area the Cervantes Primary School, from my inspection, seems to require a 
deal of work.  Are there any figures for the obvious growth that will occur, the number of people and the future 
work that is likely to be done in that area? 

Mr HARVEY:  I do not have the figures. 

Hon GRAHAM GIFFARD:  Perhaps we could provide a response to that question by way of supplementary 
information. 

Hon MURRAY CRIDDLE:  Particularly as it relates to Cervantes Primary School. 

[Supplementary Information No 19] 

Hon CHRISTINE SHARP:  Improved bandwidths will be provided for computer equipment at schools.  In 
response to questions on notice, I have received the answer that the expenditure for the bandwidth extension 
program in the metropolitan region for this budget is $3.7 million.  What bandwidth services will this provide 
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and to which schools in the metropolitan region?  Is it for a 10-megabyte capacity?  Given that the department 
has told me that this amount is to be delivered through the redirection of funds, from where is the funding 
redirected?  Is the item included in the major policy decision on education to the community, as set out on page 
1022, for which there is a total appropriation of $13.79 million? 

Mr DOYLE:  The provision of bandwidths in the figures for the current financial year relate to a 10-megabyte 
service into the 50 metropolitan schools that are already connected to the new network.  The redirection of 
moneys has come from previous telecommunication expenditure that has been expended by schools, centralised 
and redirected, and other sources of funds.  I am not sure I have the details with me, but it is generally the 
redirection of information technology funding that has been previously allocated to schools for 
telecommunications and similar services. 

Mr McCAFFREY:  The data on page 1032 covers the additional annual appropriation that has been provided to 
the department for the financial year for the education to community program.  The e2c program is a lot more 
expansive, and includes laptop computers and the telecommunications rollout, to which the member was 
referring.  The figures are far in excess of the $15 million for the total e2c program. 

Hon CHRISTINE SHARP:  The $13 million referred to on page 1022 does not include the $3.7 million that has 
been provided to metropolitan schools for expanding the bandwidth, does it? 

Mr McCAFFREY:  No, it is in addition. 

Hon CHRISTINE SHARP:  How much expansion is being provided to regional schools, and from which budget 
item do I determine the amount? 

Mr DOYLE:  Metropolitan schools have a 10-megabyte service, but the expansion is two megabytes to regional 
district and senior high schools and a 512-kilobyte connection to regional primary schools.  The two megabyte 
frame relay, which is the technology on which it is built, is the best available for infrastructure in the regional 
areas of the State.  The 512-kilobyte connection to regional primary schools was based on the size of the schools, 
their populations and estimated usage requirements. 

Hon CHRISTINE SHARP:  Under which budget item is it included? 

Mr DOYLE:  The telecommunications budget is in the total budget for the whole e2c program. 

Hon CHRISTINE SHARP:  Does that mean that the metropolitan schools are not included in the program but 
regional schools are? 

Mr McCAFFREY:  If I may clarify the point, both the metropolitan and regional telecommunications rollouts 
have been found from internal redirection of funding.  For example, we are expecting to expend approximately 
$30 million in the 2002-03 financial year on telecommunications.  That does not include in either case the 
funding of $13.79 million, which is for other additional items in the program. 

Hon PADDY EMBRY:  Details of grants and subsidies for the boarding away from home allowance are set out 
on page 1075.  It shows for the 2000-01 budget an expenditure of approximately $1.1 million-plus, but it 
currently shows zero.  Is the Government’s expenditure on this program cancelled or is it shown elsewhere in the 
budget papers? 

The CHAIRMAN:  I have been informed that we are not looking at that division.  We are currently looking at 
division 59, and the member’s question relates to division 62. 

Hon PADDY EMBRY:  Madam Chairman, are you looking to deal with country hostels today? 

The CHAIRMAN:  I understand that we are not. 

Hon PADDY EMBRY:  Under significant issues and trends listed on page 1019 the second dot point refers to 
the fact that the difference in performance between Aboriginal and non-Aboriginal students continues to be a 
major concern.  Non-Aboriginal students have compulsory schooling from their sixth year to their fifteenth year.  
Why is this not the case with Aboriginal students?  If schooling is not compulsory and they are not attending, 
how can their performance be anything but different? 

[2.30 pm] 

Mr O’KEEFE:  Aboriginal students encounter a range of problems in mainstream schools that mainstream 
students do not encounter.  One problem involves the transience and mobility of a number of Aboriginal 
students.  The department has initiated a student tracking system so that it can have a better idea of where 
students are moving, which will ensure that the continuity of their educational program is not destroyed.  In 
addition, the dilemma for many Aboriginal students is the cultural sensitivity of schools.  Students often do not 
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feel that the schools represent the values that they have.  The department has focused on a number of programs 
that tease out features that we think will make a difference, such as ensuring that schools teach Aboriginal 
studies or have an Aboriginal perspective across the curriculum and are involved in cross-cultural awareness 
programs.  There needs to be a case management approach to a number of Aboriginal students who either do not 
have substantial role models in the work force or who have travelled through schools.  We have to make sure 
that they have intensive literacy and numeracy instruction, and that culturally inclusive mentoring programs are 
among the initiatives being developed.  In addition, along with other students, there will be a focus on a much 
more flexible program to provide vocational education, with closer links between schools and technical and 
further education colleges.  It is acknowledged that Aboriginal students are retained at far worse rates than are 
mainstream students.  There are a number of specific initiatives to make schools more culturally sensitive to 
those students.  

Hon GRAHAM GIFFARD:  The question included an implication about whether it was legal for Aboriginal 
students not to attend school.  The answer has demonstrated that the program is designed to encourage 
Aboriginal kids to have greater participation in schooling.  It is not a question of legality or a legal distinction 
about an obligation to attend school.  The programs referred to are simply designed to encourage attendance at 
school. 

Hon PADDY EMBRY:  The third dot point on page 1019 of the Budget Statements states -  

There is concern among teachers, students and parents that the behaviour of some students in schools 
impedes the provision of positive learning environments in schools.   

Behavioural problems often occur because students do not have sufficient interest in the academic subjects on 
offer.  Is it possible for students to select vocational-type training at an earlier age and to leave the school 
environment earlier if a full-time job is offered to them? 

Mrs MOROZ:  This is an area that the department is keen to pursue to provide flexibility for younger people to 
be able to engage in vocational education and training.  However, rather than representing them as leaving the 
school system, we would try to provide appropriate pathways for those young people to move into TAFE, 
employment or structured workplace learning, and for there to be appropriate accreditation for those young 
people.  This is a growing area and one that we are pursuing to provide more opportunities for more students to 
have appropriate programs designed for them.  

Hon PADDY EMBRY:  I refer to the fourth dot point on the same page.  It is idealistic that students with 
intellectual disabilities be placed in mainstream settings.  Is that fair to average students or to those who are 
slightly below average and who need more teacher time than average students?  Many country schools are 
particularly disadvantaged because there are multilevel grades in one room.  A teacher’s aide is not a substitute 
teacher.  Is the Government proposing to do anything to equalise this system between country and city schools, 
as the minister has promised? 

Mr ALBERT:  The department has been engaged in a major review of the provision of services to students with 
disabilities.  The first phase of that review has been completed.  A set of principles was identified in that review, 
which has now gone out to the public for feedback.  In particular, we want to do a full costing of the 
implementation of those services.  There is no question that parents, particularly of young children, are 
requesting that their children be considered as part of mainstream schooling and not be put in another facility.  
There has been a growing demand for that.  That is how those children are accommodated in the initial phases of 
schooling in States such as New South Wales, South Australia and Victoria.  The old approach of just providing 
a teacher’s aide in a mainstream school is an issue, because a teacher could have four teacher aides but not have 
a quality program in place for any of the students in that class.  We are looking at what is termed by 
educationists as a more inclusive concept of schooling, where the focus is on providing a quality program for all 
students, independent of whether or not a child has a disability.  

Hon PADDY EMBRY:  Can I ask a supplementary question on that subject? 

The CHAIRMAN:  This will be the member’s final supplementary question. 

Hon PADDY EMBRY:  Thank you, Madam Chair; however, it is the first supplementary question I have asked. 

Is it a wish or desire of the department to decrease the number of students per teacher?  That is admirable.  Are 
you seriously looking at increasing the number of teachers? 

Mr ALBERT:  One of the major initiatives in the budget papers is the reduction of class sizes in years 1 to 3 
from 28 to 24.  That will involve an additional 347 teachers in the system.  The issue of students with disabilities 
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has significant resource implications for the department.  That is why the second phase of that review will have a 
close look at that before we move down that path.   

Hon E.R.J. DERMER:  I am interested in the issue raised by Hon Christine Sharp on the program to increase 
bandwidth to schools.  I refer to the seventh dot point on page 1021 of the Budget Statements, which states -  

The rollout of the telecommunications networking with increased bandwidth - 

It would be useful for the Committee to hear the most up-to-date information on the likely benefits to schools 
and students of that program.  

Mr DOYLE:  The School of the Air currently operates on an HF radio network, which is a low-quality voice 
service.  Its students can interact with their teachers only in morning classes.  We anticipate delivering a new 
service to those students with this new technology.  The department is currently negotiating with a carrier and 
should be in a position to announce a preferred supplier shortly.  The solutions being offered include a much 
improved voice quality service and Internet and data access at the home site.  As the technology evolves, video 
conferencing between the teacher and student, and between several students at once, will be available, so it will 
be a significantly enhanced learning environment for those kids to access at the home site.  The network will be 
available to access 24 hours a day, seven days a week and will enormously improve the opportunities for those 
kids.  

[2.40 pm] 

Hon BARBARA SCOTT:  Dot point 2 of significant issues and trends on page 1020 states - 

The progression of the half-cohort of students brought about by the change to the age of entry to 
kindergarten in 2001 and the consequent changes in schools requires continuing management. 

I would be the first to agree with that statement.  I ask the parliamentary secretary to consider the growth of the 
early childhood programs with their related management issues.  Those issues are: multi-age grouping; 
appropriate accommodation for children; appropriate play areas where play can be observed under the guidance 
of professionals; duties other than teaching time; and parent involvement, because we know from research that 
parents need to be involved in early childhood programs.  Industrial relations issues for teachers and many other 
issues that would guarantee appropriate programs being delivered require a voice at director level of a trained 
early childhood specialist.  Under the recent restructure of the Western Australian Department of Education - 
EDWA - there has been a diminished role and voice of an early childhood director.  There is community concern 
about that and about the importance of early childhood learning.  We have heard recent stories about child abuse.  
We have also heard about early intervention and assessment.  That can happen only if very young children are 
observed in their play and their parents are involved in that play.  Why has this major change taken place in the 
restructure of EDWA and how does the Government intend to deal with the many issues that are surfacing in the 
community that we know can be resolved by early identification and early assessment?  The early childhood area 
is different from the primary sector.   

Mr ALBERT:  There is no question that the early childhood area of the department is a very important and very 
significant area.  Prior to the restructure, the department was a series of different units in different parts of the 
organisation.  Under an area called education programs was a directorate known as early childhood education.  
There were also areas in the schools division and so on that dealt with early childhood education.  We simplified 
the management structure of the department in the restructure by creating a curriculum directorate, a student 
services directorate and an Aboriginal education directorate.  Each of those directorates has been given a specific 
responsibility for early childhood education.  We established an early childhood branch under the curriculum 
directorate, which has had its resources significantly strengthened by not only additional literacy and numeracy 
experts in early childhood but also the appointment of a level 6 principal whose specific task is to work with 
schools on early childhood issues.  We have done the same in the student services and Aboriginal education 
areas by establishing an early childhood component of those directorates.  Too often in the past there was a 
tendency to think that an issue concerning early childhood had nothing to do with us and it was then passed to 
the early childhood directorate.  We now say that early childhood education is a responsibility of all the sections 
of the department.  In the executive level of the department - that is, the executive directors of teaching and 
learning - each executive has a responsibility for all phases of schooling in early childhood, upper primary, 
middle and post-compulsory.  That is the philosophy underpinning the restructuring. 

A couple of other initiatives on early childhood education have occurred.  The minister has agreed that the early 
childhood advisory council should have a greater operational role in advising the department on early childhood 
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issues; that will happen.  We are also a member of the Government’s early childhood task force which concerns 
years 0-8.  Through that membership we will have a commitment to implement the findings of that task force. 

Going back to the restructure, an early spin-off of giving early childhood responsibility to student services and 
Aboriginal education was the resolution of an issue that has plagued the department for some time; that is, 
members of the Isolated Children's Parents Association and mothers in remote communities denied access to 
professional development associated with early childhood.  We will be engaging a teacher whose job will be to 
specifically visit those remote localities to professionally develop the mothers there.  In the past that initiative 
would have been flicked to the early childhood directorate to implement and would not have been regarded as a 
student services responsibility.  That is one of the benefits of the restructuring.  Obviously over time we will 
have to keep an eye on this area because, as the member said, the early childhood area is critical and it is most 
important that it is not subsumed in departmental management structures.   

Hon BARBARA SCOTT:  I am very pleased that ICPA will have that additional staffing, as it was a suggestion I 
had made.  The point I want to make clear in this hearing is that the early childhood issue is not necessarily about 
curriculum.  Dysfunctional families and children who are abused at home can be observed through play, not 
when they run around a playground with 200 other children.  Little children of three and a half years of age are 
being exposed to those sorts of policies being put into place, such as whole school integrated play with 200 or 
300 children.  I challenge the four directors to examine those areas.  I am still not happy that we now have 
curriculum rather than early childhood areas; they are quite different.  Going from home to kindergarten is like 
going from year 12 to university.  Another of my questions was about the resourcing of the early childhood 
advisory body.  Will the early childhood advisory body be retained and what resourcing will it get?   

Mr ALBERT:  The early childhood advisory council resourcing will transfer to the Department of Education at 
the beginning of July.  The resources that were allocated to the Department of Education Services will be 
transferred with the council.  However, because we are quite interested in the council’s having a much stronger 
operational role and providing the department with advice on early childhood issues, we will certainly examine 
the extra resources we can allocate to ensure that occurs. 

Hon JON FORD:  Dot point 6 of major initiatives for 2002-03 on page 1022 states - 

Departmental processes that involve Aboriginal people will be reviewed to ensure that they are carried 
out in culturally appropriate ways . . .  

I know reference has been made to this matter; however, will the parliamentary secretary explain the process of 
the review and the completion target? 

Mr O’KEEFE:  A range of areas, some of which relate to work force development, is under ongoing scrutiny.  
Currently a major focus is occurring within the department’s recently created complaints management unit, 
which investigates the way in which the department deals with complaints generally.  A specific focus of that 
unit will be to examine the way in which the department handles complaints made to it by Aboriginal parents 
and community members.  I do not know whether the member wanted further information about how we monitor 
the processes of work force development.  The department has undergone a number of initiatives for recruiting 
and retaining Aboriginal people.   

[2.50 pm] 

Mr HUTS:  Currently 85 Aboriginal people are employed as teachers by the department.  Of these, 55 are 
qualified as teachers and 30 are untrained teachers delivering programs such as languages other than English.  
We have 12 Aboriginal school administrators, seven principals and five deputy principals.  The department has 
recently negotiated with Murdoch and Curtin Universities for Aboriginal people who wish to embark on a career 
leading to teaching qualifications to have prior learning and experience recognised.  These people are fast-
tracked into these programs.  My understanding is that 35 of these Aboriginal people are being trained at 
Murdoch University.  

Hon MURRAY CRIDDLE:  I refer to fifth dot point on page 1022, which deals with strategies aimed at 
improving the retention of Aboriginal students in years 11 and 12.  How much money is the department directly 
spending to address Aboriginal issues?   This may well have to be provided as supplementary information.  What 
strategies does the department intend to develop, bearing in mind that there is an enormous community issue 
about Aboriginal students over the ages of 12 or 13?  

Hon GRAHAM GIFFARD:  I will provide the answer to the member’s first question as supplementary 
information, and Mr O’Keefe will respond to the second question.  

[Supplementary Information No 20] 
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Mr O’KEEFE:  A number of programs operating around the State are having an impact on keeping Aboriginal 
students at school.  The focus is on teasing those out and creating programs out of them.  Those programs will 
make sure that Aboriginal students still engaged in the system are given particular help through culturally 
appropriate mentoring and counselling opportunities and intensive literacy and numeracy skills teaching.  As a 
result, these students feel that they have marketable skills and, with some public-private partnerships we have 
developed, vocational opportunities at the end of their schooling.  These programs will allow the development of 
much closer relationships between the students, their parents and the school.  We are taking some of the features 
of the programs operating around the State and using them to develop a statewide approach to supporting 
Aboriginal students.  Their communities are interested in improving student retention rates.   

Hon SUE ELLERY:  Dot point 9 on page 1021 refers to the education to community concept commenced in the 
Fremantle district.  Has there been any evidence to date from this trial about improvements in learning for the 
students involved? 

Mr ALBERT:  The initial evaluation was targeted more at the technology than the learning.  However, as a 
consequence of our concern about whether that technology was actually making a difference in the classroom, 
the evaluation methodology was revised.  Mr Bevan Doyle has the details on the preliminary findings of that 
evaluation.  

Mr DOYLE:  The trial started with an initial focus on the technology, but has now swung to the curriculum side.  
An interim report has been prepared for my signature, which indicates some positive outcomes in the classroom 
for children in participating schools.  Outcomes include increased motivation and engagement in the schooling 
process.  Greater access to the technology has improved student outcomes in creating and presenting information 
using these tools.  There has been an enhanced collaborative spirit at not only student level but also teacher level, 
and some significant involvement from the community.  Some of the teachers in those schools have been re-
energised.  Those teachers vary in age, but some of them are getting towards the high end of the department’s 
average age of teachers.  They have been re-energised and are running fast with this material.  The anecdotal 
feedback from the principal of one of the schools was that this was probably the most significant change in 
pedagogy in the classroom that he has seen in his 40 years of teaching.  The program has had some very positive 
early signs.  

Hon SIMON O’BRIEN:  I refer to the capital works program, which commences on page 1031.  I am aware that 
the department has a long-term planning process for the siting of future schools that is based on demographics 
and future growth in various areas.  Does the department also have a capacity, in the medium term, to make 
adjustments in its long-term plans if the projected demographics have changed because a suburb grows either 
more quickly or not as quickly as projected?  

Mr HARVEY:  The department has long-term planning strategies for the provision of school sites, as it must, 
because the first action is to acquire and secure such sites.  That long-term planning can extend to seven or eight 
years.  The medium horizon is the term of our capital works forward estimates, in which we must make 
allowance for the provision of future schools.  One criterion we would look at for the provision of, for instance, a 
secondary school, may be the pressure on adjoining secondary schools - they are the host schools - and the 
number of feeder schools serving that area.  In the case of a secondary school, we would look at a guideline of 
200 students in year 8 before creating a new secondary school.  We look afresh at our census every year - two 
censuses are undertaken every year - because of changing demographics within the metropolitan and regional 
areas.  That demographic fluctuates, and there are vagaries in it, so we must look at it afresh quite regularly to 
ensure that the education dollar is being spent in the appropriate place.  As a rule, the department does not 
expend money on the provision of facilities in anticipation of demand; it responds to existing demand.  It would 
be quite easy to make projections and then spend inappropriately.  We adjust the list of schools required from 
year to year.  

[3.00 pm] 

Hon SIMON O’BRIEN:  Thank you for that comprehensive answer.  In view of the changes that are occurring in 
the Atwell area, will the department in due course be considering whether to bring forward by a couple of years 
its long-term plan for a high school in Atwell in 2008, at least to the extent of providing a junior high or middle 
school facility in the first instance? 

Mr HARVEY:  The department’s projections indicate that a new secondary school will be required for the 
Atwell region in 2008.  However, as I answered earlier, we will continue to review the demographics on an 
annual basis, and it may be that that facility will be required a year before that.  I do not anticipate that 2006 will 
come into the frame, but 2007 may.  
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Hon SIMON O’BRIEN:  Is there any possibility of the first stage of a high school, in the form of a limited 
middle school facility, to deal with that sudden growth?   

Mr HARVEY:  We need to be careful about providing a middle school for the Atwell area if we define middle 
school as including year 7.  The reason is that the Atwell area has approximately 7 000 building lots.  As a result, 
the year 8 to 10 catchment will be approximately 1 400 students.  If we were to include the year 7 students, at its 
peak enrolment of 7 000 lots we would have a school of approximately 1 800 students.  The department is 
generally of the view that that is too large for good education delivery in a middle school environment.  Our 
feeling at the moment about the provision of a secondary education facility at Atwell is for a middle school from 
years 8 to 10 as opposed to years 7 to 10.   

Hon CHRISTINE SHARP:  I will ask some questions on behalf of my colleague Hon Dee Margetts about the 
outcome of quality education for all Western Australians who choose government schooling, and output 2, 
secondary education.  I am told that Esperance Senior High School has 16 transportables, inadequate parking and 
a limitation on upper school course offerings and so on because of the overcrowding at that school.  Is there any 
capital works funding to improve the conditions at Esperance Senior High School?  If so, how much has been 
allocated; and, if not, why not?  Has the Government made or costed any plans to alleviate the problem of lack of 
space at that school?  When will the department cost the 2001 master plan for that whole education precinct, 
which includes future expansion zones for the high school?   

Mr HARVEY:  We have in our forward estimates, as part of our secondary education refurbishment program, 
identified Esperance Senior High School to receive $1.5 million in 2003-04.  The purpose of that funding is 
being defined at the moment and forms part of an overall master plan for that school site.  It will include a 
teaching block, the conversion of a library to a performing arts area, and a food technology upgrade.  At this time 
that is the total amount of funding that we have for Esperance Senior High School.  However, the department is 
also aware that BHP Billiton’s investment in the area may result in an additional $2 million being made available 
to that school.  The timing, size and nature of that investment will depend on the project that is anticipated. 

Hon ALAN CADBY:  I refer to the fifth dot point on page 1031, which refers to a new senior campus at 
Mindarie that will reflect a trend to young adult learning.  How will the learning environment and the curriculum 
at that campus differ from the traditional year 11 and 12 program?  If it will differ, will it be more or less 
expensive to run than the normal program?  Will this be a trial for an alternative approach to year 11 and 12 
schooling?  If there will be a focus on vocational education and training courses, does the region have the 
capacity and the infrastructure, such as transport, to support that focus?  How will the staff be appointed?   

Mrs MOROZ:  The Mindarie campus will cater for years 11 and 12 and will be set in an environment that is 
suited for young adults.  That term reflects some of the environments that we have already created at places like 
Sevenoaks, the Peel campus and Kalgoorlie.  When we talk about an environment for young adults, we are 
talking about giving young people the ability to make decisions as young adults but also having clear parameters 
and guidelines.  We are talking also about giving them the sorts of facilities that we have at Sevenoaks, where 
they have their own cafeteria, and where they also have flexible days; for example, they may do structured 
workplace learning and work in a business or in the community for part of their time, and complete their school 
work on another day.  One part of it is certainly vocational education and training, but it is also about providing 
appropriate programs for the needs of those students.  If there is a need for vocational education and training, and 
there will be, appropriate programs will be provided, including programs leading to TAFE and university.  It is 
not an experiment.  It is world best practice of building environments to provide the most appropriate programs.  
Western Australia is fortunate that because of our expanding population we can build facilities that reflect world 
best practice of education philosophy.   

Mr HUTS:  The staff at Mindarie will be appointed through local merit selection.   

[3.10 pm] 

Hon ALAN CADBY:  Can the region support vocational education training courses, given that transport in the 
area is atrocious, as you probably know?  Will the curriculum differ from the usual year 11 and 12 offerings?   
Mrs MOROZ:  The curriculum will be consistent with that in high schools generally.  However, we expect to be 
able to provide a broader curriculum at Mindarie senior campus because we will have a larger cohort. 
Hon ALAN CADBY:  What about the infrastructure?  Transport is difficult in Mindarie. 
Mrs MOROZ:  I do not have details of the infrastructure.  However, the principal is working to ensure that the 
programs that are available for those young people can be supported.  We do not have the details because the 
students are not on board yet.  
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Hon ALAN CADBY:  There is no industry and commerce in that area, so they will have to travel.  I will be 
living in Mindarie so I know that travel there is difficult.  
Hon GRAHAM GIFFARD:  It is clear that the member is seeking information that is not readily at hand.  We 
will endeavour to provide it by supplementary information.   
[Supplementary Information No 21]  
Hon LJILJANNA RAVLICH:  I cannot find in my budget papers a reference to the Sevenoaks College, which is 
offering a new model of education.  However, I understand it is close to capacity.  The number of students it has 
attracted has exceeded everyone’s expectations.  Is there any proposal, therefore, for expansion of that facility?  I 
understand the old Cannington Senior High School site consists of 5.2 hectares of land.  Could some of that land 
be reserved by Sevenoaks College for future expansion rather than the full quantum of land being sold at this 
stage?  
Mr HARVEY:  We will be retaining part of the old Cannington Senior High School for possible expansion of the 
Sevenoaks College.  However, a good amount of it - I do not have the exact figure - will be disposed of to both 
the Department of Health and the Department of Housing and Works.  Funds will be available to the Department 
of Education from land we expect to be in excess of our requirements.  We will sell part of it and we will hold on 
to part of it.  

Hon LJILJANNA RAVLICH:  It is probably not in the forward estimates, but do you expect to expand 
Sevenoaks College in the future?   
Mr HARVEY:  It is not in the forward estimates but we will continue to watch growth.  We are acutely aware 
that it is popular and well supported.  
Hon LJILJANNA RAVLICH:  I refer to the implementation and discipline strategy under the fourth dot point on 
page 1022.  I understand that strategy will continue.  Is there some evidence to indicate that the program has 
made a difference; and, if so, what are the differences?   
Ms BANKS:  We have so far received only anecdotal evidence of the program’s success.  An additional 60 FTEs 
have been provided for 35 high schools.  This has reduced class sizes.  An additional $2.5 million has been 
allocated to support behaviour management and a more broadly available general training program.  We have 
received anecdotal evidence that the program has made a significant difference to attendance, suspensions and 
student engagement and learning.  We have a planned evaluation process, and in July all the schools will submit 
information detailing the difference. 
Hon PADDY EMBRY:  I refer to difficulties in recruitment of teachers to positions in rural and remote schools 
mentioned under the sixth dot point on page 1019.  The present system does not encourage teachers to leave the 
metropolitan area.  The system in place some years ago unofficially guaranteed that teachers could return to the 
metropolitan area when their eldest child was to commence high school.  That was a very simple incentive.  It 
appears now that, if teachers get into the rural system, it is very difficult for them to transfer to the metropolitan 
system.  Is the department considering reviewing its policy?  Many people respond to a bribe.  Is the 
Government considering increasing the monetary incentive to teachers to encourage them to go to rural and 
remote areas?   
Mr HUTS:  Over the past few years a number of packages have attracted teachers to rural and remote areas of 
the State that have been highly successful.  Monetary reward is not the only form of attraction to those areas.  
Teachers who spend two years in a difficult-to-staff school or a remote school are granted permanency.  
Teachers at a difficult-to-staff school also double their transfer points, which enhances their capacity to move 
back to the metropolitan area.  The issue of monetary reward is subject to review, as is the transfer system, and 
we are reviewing both arrangements.  
Hon E.R.J. DERMER:  I was pleased to note on page 1031, under the capital works program, that the East 
Maylands Primary School is one of six primary schools to be replaced.  It is projected that the new school will 
open in 2004.  Is it possible to confirm that and give me an update on the progress?  

Mr HARVEY:  I can confirm that the redevelopment of East Maylands and Maylands Primary Schools will 
occur by January 2004.  

Hon BARBARA SCOTT:  I refer to the seventh dot point on page 1020 under major initiatives for 2001 -02 
regarding the establishment of the education assistance fund and the allocation of an additional $1 million in 
2002 and another additional $1.5 million.  I asked in August last year about fees for students in years 8 to 10 and 
I was told that if no parents paid fees the Government could be exposed to finding an additional $9.5 million a 
year.  Is that correct?  The Western Australian Council of Social Service has recommended that, as a 
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commitment to the eradication of poverty, a primary assistance scheme be provided of up to $60 a child.  Has the 
Government considered that and what will it cost?  Is the Government planning to subsidise fees for primary 
schools?   

[3.20 pm] 

Mr McCAFFREY:  I can confirm that the figure of $9.5 million was an estimate of what it would mean in those 
years of schooling.  

Hon BARBARA SCOTT:  Is that just for years 8 to 10? 

Mr McCAFFREY:  Yes.  Part of the difficulty is the way school fees are recorded at the school site.  People 
must pay extra cost options and also years 11 and 12 student fees and charges.  That was an estimate if 
everything stopped.  This year’s impact is still coming through to us.  The early indications at the beginning of 
the year were not encouraging and we have kept our monitoring systems in place.  As the member pointed out, 
the minister has announced an additional allocation that will help those schools that experience extreme 
difficulties.  The minister also has discussed and raised issues relating to the primary sector.  I understand that he 
has not made any decisions in that regard.  

Hon BARBARA SCOTT:  I refer to dot point 10 on page 1022 and the new initiative of tracking students.  This 
relates to previous questions about Aboriginal students in particular, but not only Aboriginal students.  The 
tracking of students between schools and education providers will be progressively expanded to cover the whole 
of the State and other States.  What funds have been allocated to that program in this budget and how has it been 
implemented?  How successful will the program be if it does not cover the whole of the State?  What is the 
predicted cost to cover the whole of the State?  When will it be completed?   

Mr O’KEEFE:  The program has been highly successful in the districts in which it is operating at the moment.  
The department keeps a list of students whose whereabouts are unknown.  It has been very successful in 
identifying a range of students who could not be tracked, as well as identifying a number of students who should 
have been on the list but were not.  We are conscious of the fact that at the moment the program has not been 
rolled out across the State.  At this stage, the anticipated time line is the second semester of 2005.   

In addition to dealing with the districts as the program unfolds, we have targeted those districts that have larger 
numbers of mobile and transient students.  So far, it has been very successful in that regard.  As part of the 
process of rolling out the program, we have mainstreamed it away from just being an Aboriginal education 
program.  As part of the restructuring of the Department of Education following the Robson report, the program 
has been placed within student services to facilitate the running of the program.  We have identified a range of 
potential escape areas; that is, those areas where students can move out of the districts.  We have agreements 
with each of the three education sectors as well as an agreement with the Department for Community 
Development.  At the moment we are in the process of negotiating with the education departments in both the 
Northern Territory and South Australia to deal with students who cross state boundaries.  On the member’s 
question about the budget, I am not exactly sure of that information.  I would have to take that question on 
notice. 

Hon BARBARA SCOTT:  Thank you for that information.  It is an extremely good initiative.   

Hon GRAHAM GIFFARD:  Mr Albert can deal with the budget aspect of the question now.   

Mr ALBERT:  Implementing the program is a top priority for us.  We have identified $135 000 to expand that 
program.  

Hon BARBARA SCOTT:  The first dot point on page 1022 states that the staffing formula for primary schools 
will be adjusted to give effect to a commitment in the current teachers’ industrial agreement to reduce class sizes 
in years 1 to 3.  What are the class size commitments in years 1 to 3 in the current teachers’ industrial 
agreement?  Earlier it was mentioned that class sizes up to year 3 would have a cap of 24 students.  How can 
parents and teachers be guaranteed lower class sizes when there is no requirement on schools to implement 
reduced class sizes even if the school is given extra teachers according to the staffing formula and chooses to use 
them according to a school decision?  What class sizes are set for kindergarten and preprimary levels?  What is 
the set class size under the teachers’ industrial agreement and how will the department keep to it?  How can the 
department guarantee parents that class sizes will not exceed what the department is aiming for?   
Mr ALBERT:  The teachers’ agreement has two provisions.  Currently, there are 28 students in a class for years 
1 to 3.  The initiative is to reduce class sizes from 28 to 24 students.  The agreement recognises local 
circumstances.  The precise wording is that it is recognised that school and student needs may vary from the 
recommended class sizes, and that can be done provided that the teacher requested to accept a greater class size 
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than those referred to can utilise grievance procedures if the teacher feels aggrieved by any proposed variation 
and that the implementation is available within physical and human resources.  The school is in the best position 
to make the judgment, and it needs to be done in consultation with the school community and the teachers.   

Hon BARBARA SCOTT:  I thought you said that teachers could agree to take higher numbers.   

Mr ALBERT:  The award is specific to teachers, but we have said that these initiatives need to be discussed with 
the school community.  

Hon BARBARA SCOTT:  A cap of 24 will not be a reality.   

Hon CHRISTINE SHARP:  I refer to voluntary school fees at the primary level of education.  Has the increase 
from $9 to $60 caused a shortfall in the receipt of voluntary school fees at a primary level; and, if so, by how 
much?  Has the department found a way to increase that funding in the same way that there has been an 
allocation of an additional $1.5 million to make up the shortfall at the secondary level?   

Mr McCAFFREY:  There has been some mixed feedback on the primary sector.  In most respects, we have 
found that the level of collection is a bit higher than it was in previous years, probably due to the fact that the 
amounts parents are being asked for are more explicit and they can better understand how the money is being 
used within the school site.  In response to the second part of the question, I reiterate my earlier comments to 
Hon Barbara Scott: the minister has discussed it but has not made a decision about what that would be in any 
shape or form.  

Hon PADDY EMBRY:  Dot point 11 on page 1021 states that the full fee-paying international students program 
was further expanded.  How many students are involved in the program currently?  Teachers, the teachers’ union 
and schools are continuously complaining that class sizes are too large.  Should we be canvassing for extra 
students when class sizes are such a current problem?   

Mr MANCE:  Currently, there are 43 international fee-paying students in 15 mainstream schools.  There is now 
an opportunity to increase that number, but it must be within the capacity of the infrastructure and the class sizes.  
It cannot incur additional resources at the school; it will be brought back to the cost to Western Australia.  Quite 
often these students are related to other family members who attend universities in Perth, and they can be 
accommodated through those school arrangements.   

Sitting suspended from 3.32 to 3.45 pm 
 


